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Pupil premium strategy statement – Exeter A Learning 
Community 2024-2027 

 

This statement details our school’s use of pupil premium funding to help improve the 

attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 

academic year and the outcomes for disadvantaged pupils last academic year. 

School overview 

Detail Data 

Number of pupils in school 404 

Proportion (%) of pupil premium eligible pupils 44.3% (179) 

Academic year/years that our current pupil premium 
strategy plan covers (3-year plans are recommended – 
you must still publish an updated statement each 
academic year) 

2024 – 2027 

2024-25 

Date this statement was published 31st December 2024 

Date on which it will be reviewed 31st December 2025 

Statement authorised by Hannah Crawford 

Pupil premium lead Jennifer Doherty 

Governor / Trustee lead Sarah Hand 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £ 256,754 

Pupil premium funding carried forward from previous years 
(enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£ 256,754 
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Part A: Pupil premium strategy plan 

Statement of intent 

At Exeter, are committed to supporting improved outcomes for our disadvantaged 

pupils. In order to help our disadvantaged pupils overcome their barriers to learning 

and be happy and successful at Exeter and in their future lives, we are guided by the 

following principles:  

• We have a whole school ethos of aspiration, in line with our school values, and 
attainment for all pupils and encourage all staff to convey positive and optimistic 
messages to our disadvantaged pupils.  

• We have high expectations of everyone, from everyone and avoid stereotyping 
disadvantaged pupils as all facing the same barriers to learning or having less 

potential to succeed.  

• We have an unerring focus on the quality of teaching and learning in order to 
meet the needs of all our pupils.  

• We ensure that personalised provision is in place for children who are Pupil 
Premium-eligible and have their barriers for learning identified and educational 

needs accurately assessed and met.  

• We utilise evidence (especially the Education Endowment Foundation Toolkit) to 
decide which strategies are likely to be most effective in overcoming the barriers 

to learning.  

• We deploy staff effectively to work with pupils who need the most support and 
training is provided where this is necessary to support pupils' learning. 

• We have systems in place which carefully monitor, manage and support good 
behaviour and attendance for all our pupils. If poor attendance is an issue, this is 
addressed as a priority.  

• Our teachers and leaders collect, analyse and use data to identify pupils' 
learning needs and review progress regularly. Underperformance is addressed 

rapidly through additional support and interventions.  

• Every effort is made to engage and empower parents and carers in the 
education and progress of their child.  

• We believe in creating opportunities for our Pupil Premium-eligible children 

through extra-curricular activities and additional classroom or school-wide roles 

and responsibilities to promote a sense of belonging and connectedness in our 
school.  

• We aim to instil an enduring passion for learning in all our pupils by providing a 
strong grounding in English and mathematics and a broad base of skills and 

knowledge acquired across our rich and varied curriculum. 
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Challenges 

This details the key challenges to achievement that we have identified among our 

disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Lower starting points compared to non-disadvantaged children which leads to a 
gap between them and their non-disadvantaged peers.  

2 Lower attainment in reading (including phonics), writing and maths than their 
non-disadvantaged peers.  

3 Lower attendance than their non-disadvantaged peers, including higher rates of 
persistent absence. 

4 Less cultural capital than their non-disadvantaged peers. 

5 Greater need for early help provided by the school and external agencies to 
support with emotional regulation, SEND needs and other such barriers, 
including training for staff on understanding the impact of trauma and ACES. 

6 Greater need for speech and language support. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Pupil premium pupils make accelerated 
progress in reading, writing and maths to close 
the gap between them and their non-pupil 
premium peers. 

Progress for PP children is accelerated so PP 
children achieve in line with their non-pp 
peers as assessed at reportable data points 
and in school data drops. 

Reading, writing and maths outcomes are 
good with no difference between pupil 
premium and non-pupil premium. 

Outcomes show that PP outcomes are in line 
with their peers as assessed at reportable 
data points and in school data drops. 

Attendance for pupil premium pupils will be in 
line with their non-pupil premium peers.  

Attendance data shows a reducing gap 
between pupil premium and their non-pupil 
premium peers in terms of attendance and 
persistent absence. 

Enrichment opportunities, including trips, 
OPAL and clubs, provide cultural capital 
opportunities that enrich and provide aspiration 
within the lives of pupil premium children.  

Children are supported to attend trips, 
provided with enrichment opportunities and 
opportunities to reflect on and develop their 
aspirations.  

OPAL is shown the improve the quality of 
children’s play experiences at lunchtime. 

Barriers to learning and engagement for pupil 
premium children are addressed through the 
provision of early help support.  

Children are supported to overcome their 
individual barriers through the provision of 
effective early help intervention.  Evidenced 
through individual case studies. 
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Speech and language support on a universal 
and targeted level is effective in supporting 
pupils to access learning and make progress. 

Classrooms are speech and language 
friendly and targeted intervention means that 
pupils are able to make progress with their 
speech and language needs. 

Activity in this academic year 

This details how we intend to spend our pupil premium funding this academic year to 

address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £70,500 

Activity Evidence that supports this approach Challen
ge 
number(
s) 
address
ed 

Use of 
lesson 
studies and 
coaching to 
support the 
developme
nt of 
effective 
teaching 
and 
learning 
approaches
. 

Use of lesson studies to develop teacher practice – The Education 
Endowment Foundation (EEF) has identified that teachers within 
any school are best placed to share expertise and knowledge to 
enhance the quality of teaching: “We believe no-one is better-
placed to support schools in doing this than teachers themselves.” 
(Education Endowment Foundation, 2017). 

1&2  

RWI Phonics 
training for 
all classroom 
based staff, 
including 
senior 
leaders.   

Read Write Inc. Phonics training for identified staff (Fresh Start 
and 1:1 Tutoring) – the EEF states that phonics is evidenced to be 
an effective strategy when delivered by trained staff who have a 
secure understanding of the correct teaching approaches: 
“Phonics approaches have been consistently found to be effective 
in supporting younger readers to master the basics of reading, with 
an average impact of an additional four months’ progress.” Fresh 
Start is also identified as having an “average impact” of 3 months. 
In addition, they state that “pedagogical expertise” is indicated as a 
“key component of successful teaching of early reading.” 
(Education Endowment Foundation, 2018).  RWI is a validated 
phonics teaching programme by the Department for Education 
(DfE) (Department for Education (DfE), 2021). 

1&2 

Mastering 
Number 
Programme 
– Reception 

Mastering Number Programme:  Reception and Key Stage 1- This 
programme will develop solid number sense, including fluency and 
flexibility with number facts, which will have a lasting impact on 
future learning for all children. The programme will also involve 

1&2  
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and Key 
Stage 1 & 
Lower Key 
Stage 2  

Targeted 
CPD for 
maths using 
a mastery 
approach.   

 

high quality professional development for teachers.  Mastery 
learning is shown to have a positive impact upon pupil progress of 
up to 5 months. (Education Endowment Foundation , 2021)  

CPD for 
teachers 
and 
provision 
based staff 
on the 
importance 
and 
significance 
of gap 
analysis on 
supporting 
pupil 
progress. 

The best available evidence indicates that great teaching is the 
most important lever schools have to improve pupil attainment. 
Ensuring every teacher is supported in delivering high-quality 
teaching is essential to achieving the best outcomes for all pupils, 
particularly the most disadvantaged among them. 
https://educationendowmentfoundation.org.uk/support-
forschools/school-improvement-planning/1-high-quality-teaching  

1&2  

CPD for 
teachers 
and 
provision 
staff on the 
implementat
ion of the 
‘Blossom 
Bespoke 
Curriculum’ 
to support 
children 
working 
below the 
national 
curriculum 
to make 
progress. 

The best available evidence indicates that great teaching is the 

most important lever schools have to improve pupil attainment. 

Ensuring every teacher is supported in delivering high-quality 

teaching is essential to achieving the best outcomes for all pupils, 

particularly the most disadvantaged among them. 

https://educationendowmentfoundation.org.uk/support-

forschools/school-improvement-planning/1-high-quality-teaching 

1&2 

CPD for 
teachers on 
speech and 
language 
friendly 
classrooms. 

Training can support adults to ensure they model and develop 

pupils’ oral language skills and vocabulary develop. On average, 
oral language approaches have a high impact on pupil outcomes 

of 6 months’ additional progress. 

https://educationendowmentfoundation.org.uk/earlyyears/toolkit/co

mmunication-and-language-approaches  
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https://educationendowmentfoundation.org.uk/support-forschools/school-improvement-planning/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/support-forschools/school-improvement-planning/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/support-forschools/school-improvement-planning/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/support-forschools/school-improvement-planning/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/earlyyears/toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/earlyyears/toolkit/communication-and-language-approaches
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Targeted academic support (for example, tutoring, one-to-one support, 
structured interventions)  

Budgeted cost: £120,000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Targeted phonics teaching 

for those identified at risk 

of falling behind, or who 

have already fallen be-

hind, to ensure all pupils 

pass the Y2 screening 

check by the end of Y2.  

  

 

Targeted phonics teaching using RWI 
(both one-to-one and small group tuition) 
- the EEF states that phonics is 
evidenced to be an effective strategy 
when delivered by trained staff who have 
a secure understanding of the correct 
teaching approaches: “Phonics 
approaches have been consistently 
found to be effective in supporting 
younger readers to master the basics of 
reading, with an average impact of an 
additional four months’ progress.” Fresh 
Start is also identified as having an 
“average impact” of 3 months. In 
addition, they state that “pedagogical 
expertise” is indicated as a “key 
component of successful teaching of 
early reading.” (Education Endowment 
Foundation, 2018).  RWI is a validated 
phonics teaching programme by the 
Department for Education (DfE) 
(Department for Education (DfE), 2021)
.  RWI is a validated phonics teaching 
programme by the Department for 
Education (DfE) (Department for 
Education (DfE), 2021).  In addition, 
One-to-One tuition is identified by the 
EEF as an effective strategy when 
delivered by well trained staff (see A4 
above) delivering on average 5 months 
progress (Education Endowment 
Foundation , 2018), but for high 
cost.  However, small group tuition 
(maximum of 6) has a positive impact of 
4 months progress but for moderate cost 
(Education Endowment Foundation , 
2018).    

 

1 & 2  

To use data to target chil-

dren’s gaps in learning.    
  

Pupil Premium attainment 

is a focus of pupil progress 

meetings and teacher per-

formance management.  

 

Use of data to target children’s gaps in 
learning – (Education Endowment 
Foundation , 2020) describes high 
quality teaching as, “Good teaching is 
the most important lever schools have to 
improve outcomes for disadvantaged 
pupils.”  Using data and gaps in learning 
is a marker of high quality teaching.   

1 & 2  
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Targeted small group 

teaching for pupil pre-

mium pupils in Year 6.  

 

Small group tuition (maximum of 6) has a 
positive impact of 4 months progress but 
for moderate cost (Education 
Endowment Foundation , 2018).    

1 & 2  

 

Wider strategies (for example, related to attendance, behaviour, 
wellbeing) 

Budgeted cost: £66, 254 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Pastoral support for 
children in school, as 
well as through 
referrals to external 
agencies. 

Improvement of social and emotional 
wellbeing of pupils – Data shows (i.e. 
EYFS data, Boxall data and behaviour 
logs) that a number of our children have 
social and emotional difficulties, and 
this need disproportionally impacts our 
disadvantaged children. For some 
children, this is an enduring need.  For 
others, it may be a response to a period 
of time in their lives.  The DfE in Mental 
Health and Behaviour in Schools states 
that an “an effective pastoral system” 
(Department for Education (DfE) , 2018) 
is essential for identifying pupils at risk 
of mental health difficulties. 
Furthermore, the EEF recommend that 
schools “use targeted approaches to 
meet the needs of individuals,” 
(Education Endowment Foundation , 
n.d.).  School recognise the role that 
effective early help can provide in 
supporting the social and emotional 
wellbeing of children, which is evidence 
by the Early Intervention Foundation 
(EIF), who state: “Early intervention can 
help children and young people to 
develop the skills they need to live 
happy, healthy and successful lives. It 
can improve the quality of children’s 
home lives and family relationships, 
increase educational attainment and 
support good mental health,” (Early 
Intervention Foundation , n.d.).    
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School ethos and 
understand on 
attachment informed 

Embedding attachment informed practice 
– School data, as detailed in C1, shows 
the need to support social and emotional 

5 
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practice to support to 
understand barriers to 
learning. 

wellbeing as a part of this 
strategy.  Attachment theory is built upon 
the work of John Bowlby and Mary 
Ainsworth who identified that negative 
childhood experiences/trauma can hinder 
the development of a child’s inner 
working model (their sense of self) 
leaving them with life-long difficulties in 
their attachments and relationships with 
others.  Louise Bomber states, “recovery 
happens within a community of people,” 
(Bomber, 2020) evidencing the need for 
high quality relationships in 
school.  Therefore, it is important that 
staff understand attachment theory and 
how they can positively impact on a 
child’s attachment, improving their life 
chances.  The Great Teaching Toolkit 
identifies good relationships as 
fundamental part of “great” teaching, 
(Great Teaching Toolkit, 2020).    

Attendance support, 
monitoring and analysis 
from the attendance 
officer and allocated 
senior leader for 
attendance. 

Attendance support and monitoring – In 
school data shows a long-term gap 
between disadvantaged and non-
disadvantaged children in terms of 
attendance. Attendance therefore must 
be a priority within this strategy as, 
“students who attend school regularly 
have been shown to achieve at higher 
levels than students who do not have 
regular attendance,” (National Center for 
Educational Statistics, n.d.)  

3 

Funded places provided 
within the school’s after-
school and breakfast 
club provision. 

Breakfast and After School Club 
provision – This will be funded for pupils 
on the basis of need to support 
children.  Breakfast Clubs in particular 
are viewed to be an effective low-cost 
strategy by the EEF as a result of their 
‘Magic Breakfast’ trial.  Children were 
identified as making 2 months progress 
as a result of attending the breakfast 
club, regardless of whether they ate 
breakfast or not (Education Endowment 
Foundation, 2019).   

 

3 & 5  

Resources to develop 
provision for OPAL 

Outdoor Play and Learning – High 
quality play is identified to have 
physical, social, emotional and cognitive 
benefits.  Research from studies of the 
OPAL project has highlighted these 
benefits.  (Outdoor Play and Learning 
(OPAL) in School Communities (Raktim 
Mitria, 2018).  

 

4 
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Support to fund places 
on school trips. 

Evidence from research carried out by 
the Nuffield Foundation shows that 
disadvantaged pupils who access 
additional school clubs have better 
attendance and outcomes in core 
learning.  

 

 

3, 4 and 5  

 

Total budgeted cost: £ [insert sum of 3 amounts stated above] 
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Part B: Review of the previous academic year 

Outcomes for disadvantaged pupils 

CPD & Teaching Approaches  

Reading, writing and maths 

outcomes are good with no 

difference between pupil premium 

and non-pupil premium. 

Pupil premium pupils make 

accelerated progress in reading, 

writing and maths to close the gap 

between them and their non-pupil 

premium peers. 

Subject All DA Difference  

GLD 51% 50% -1% 

Phonics – 

Year 1  

79% 61%  -18% 

Phonics – 

Year 2  

86% 68% -18% 

 

Subject  All DA Difference  

Reading Expected 

+ 

49% 31% -18% 

GDS 7% 0% -7% 

Writing Expected 

+  

51% 38% -13% 

GDS 0% 0% 0% 

Maths  Expected 

+  

48% 31% -17% 

GDS 10% 0% -10% 

MTC PASS 63% 57% -7% 

 

Data shows that gaps remain between PP and non-PP.  

Adjustments are planned to the pupil progress meeting 

format and a focus on staff CPD using Step Lab.  Greater 

use of technology through the use of ipads will provide the 

opportunity for overlearning and targeted gap filling. 
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Wider Activities  

Attendance for pupil premium 

pupils will be in line with their non-

pupil premium peers.  

Enrichment opportunities, including 

trips, OPAL and clubs, provide 

cultural capital opportunities that 

enrich and provide aspiration within 

the lives of pupil premium children. 

 

 

 

 

Barriers to learning and 

engagement for pupil premium 

children are addressed through the 

provision of early help support. 

 

Pupil premium attendance is 90.5% compared to 93.1% for 

all. The school has redesigned the attendance offer 

including how we engage with parents and the use of 

rewards and incentives. 

Clubs are offered first to pupil premium children. These 

children report positive experiences regarding clubs.  

Children also attended other events such as the University 

of Northampton and Young Voices as part of raising 

aspirations for the future. 

OPAL is providing positive lunch times.  Pupil voice carried 

out by school SIPs show the positive impact that this 

initiative is having on the lunchtime experiences of children. 

 

EHAs were offered to 16 pupil premium families over the 

course of the year 2024-25.  Additional Early Help support 

was provided to  children through school based 

intervention and support.   

School have engaged with external agencies such as the 

MHST, Service 6 and Re-Solv for drug education.  

Early help support includes the school’s additional SEND 
provisions.  Case studies show that children who access 

these provisions show reduced behavioural incidents that 

in the mainstream settings which supports the learning of 

all pupils.  Data shows that pupils make progress in line 

with their SEND needs Data from the Boxall profile shows 

that 8/10 children have shown improved emotional 

regulation and wellbeing as a result of their provision in the 

SEMH class.  The other children left the school before the 

end of the academic year so we do not hold the impact 

data.  Of the 8 remaining children, 3 have also increased 

the time that they spent in their mainstream classroom. 

57 children were supported via pastoral interventions over 

the course of the academic year. 
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Externally provided programmes 

Please include the names of any non-DfE programmes that you used your pupil premium 

to fund in the previous academic year.  

Programme Provider 

RWI phonics Ruth Miskin 

Drawing and Talking  Drawing and Talking 

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following 

information: How our service pupil premium allocation was spent last academic 

year 

NA 

The impact of that spending on service pupil premium eligible pupils 
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Further information (optional) 

Use this space to provide any further information about your pupil premium strategy. 

For example, about your strategy planning, implementation and evaluation, or other 

activity that you are delivering to support disadvantaged pupils that is not dependent on 

pupil premium funding. 

 


